ESP in Medicine

Kana Fujinaka, with Paul Mathieson and Francesco Bolstad
Faculty of Medicine, Nara Medical University

Background _

Most medical students are good at passing English exams, that is how they Conclusion

became medical students in the first place. However, those exams are not Nara Medical University's optional advanced content-based clinical English
communicative and the level of even their written English usually drops rapidly classes provide students with the following:

after admission. In general students find it hard to make time for non-medical v Increased motivation to study higher level language

subjects in an already overcrowded medical curriculum. Nara Medical v A chance to learn medical content through negotiation

University's optional advanced content-based clinical English classes where v An expanded view of their future career possibilities

designed to combat this. They commenced in 2016 and focus on relevance to In short, learning ESP makes medical students better ‘learners’

the learners’ needs and interests, and motivation.

b}

m PURPOSE FINDINGS/STUDENT FEEDBACK

Medical ethics and the law To discuss and debate  Compared to basic conversation, we tend to talk less.
in a small group However, through discussing, we can find our own
medical issues and opinion step by step. We should prepare our own
dilemmas ideology for medicine from now on.

Doctor-patient communication To take a precise We can begin to learn ‘precise interview’ with ENGLISH.
medical history in There’s a big difference between patients’ terms and
English doctors’ ones. We need to practice a patient’s role too,

for understanding their feelings.
Medical reporting and presentation To develop a logical and There are huge amount of things to pay attention to

academic mind as a when we report and present as a doctor. Logical and

doctor academic mind are always with higher level English.
Through this training, we start to take extra care to use
English.

English for physical examinations To understand not just It seems important for students to practice again and
‘how’ but ‘why’ we use again, but it’s more necessary to confirm our medical
physical examinations  thinking. It sometimes takes us more time to discuss
and to preform them  than practice.
accurately and fluently

in English
English for first responders To acquire the ability to Keeping conversation with treating patients makes
perform prehospital patients relax on emergency. Although we feel much

medical care in English  pressure and stress from these kind of situations, we
cannot learn these feelings from textbook.

Positive Results

» attitude toward ‘English’

Young medical students, for whom both medical content and English are a challenge, can initially see content-based
English classes as an almost impossible task. They have never experienced the kind of issues these classes deal with like
deciding the priority for life: who should be saved first. They have never thought deeply about ‘designer babies’ or the

economics of medical testing. However these tasks give the learners a hands on experience of 'how’ to use English and

‘why’ English is essential for their specialty. English for First Responders
> higher level language for better understanding Wimarg;New Zealand
Through classes, some students have come to realize that high level content makes students more motivated, and leads
to better understanding, which in turn further motivates students to study higher level language. As an example of this
phenomenon, during a class focused on doctor-patient communication one experience had a big influence on students.
Students started to pay attention to the difference in the terms used in doctor-doctor and doctor-patient communication.
This led to further investigating the relationship between doctors and patients and how this shapes the language we use.
» new objectives

Over the course of the lessons students not only improved their English, but also became more confident in voicing
their opinions. Students also reported that this confidence carried through to their other studies inspiring them to
participate more actively in bed-side learning and other clinical situations, for example. In addition, each of the learners

found new objectives for themselves and moved forward with their English. Many students went on to apply for foreign

hospital rotations.
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Duolingo: Does it improve TOEIC test scores?

Abstract

Jeff Broderick
Tokyo Denki University

Detailed explanation

Smartphone apps are widely used
learning platforms. With over 200M
users worldwide, Duolingo is the

Research Questions

» 224 participants began the study
« 15 and 2"-year students at private

most popular language learning
app. Vesselinov & Grego (2012)
claim that Duolingo use leads to
increased scores on standardized
tests (8.1 pts/h of use) with 31h of
use equivalent to a semester at
university. This study tests this idea
with 116 university students taking
the TOEIC BT before and after 14

» Does Duolingo contribute to an
increased score on the TOEIC
Bridge Test?

* What do students feel about
the Duolingo learning

= Most are not motivated to study

* Taking 2 compulsory courses:

» Took TOEIC BT (for low-

» Duolingo use was assessed at

weeks of Duolingo use. A linear
regression was performed to
determine the effect of time spent

» Target set at 10h of use
» After data screening, n = 116

using the app on score increase;
only a negligible increase was
found. Users did however, report a
generally positive learning
experience using Duolingo.

experience?
Participants
Males Females Total
Year1 43 12 60
Year2 44 12 56
All 92 24 116

» Participants completed an online

* n =68 survey respondants (low

science & technology university
English (past studies by author)

Reading & Writing; Speaking &
Listening

intermediate learners) at start and
after 14 weeks

10% of semester English score

qguestionnaire regarding Duolingo

completion rate)

Results

* Regression shows only a weak effect size with
TOEIC Bridge Score Increase vs the model explaining about 4% of the variance
Hours of Duolingo Use * Ten hogrs of Duolingo use_ leads to approximately
20 one point of TOEIC score increase
. . + Alarge number of students experienced a sizable
. 15 o« ° . . . decrease in TOEIC score — motivation?
g .1 0 . % W + Users reported that Duolingo was easy (60%)
5 * .o T .’ o' o * ‘ + 73% said they might like to use it again
j= L] L L I L ] y g g
E S -~ .. .. L ] . -~ . L ] . L ] L ] L ] [ ] ._'__
] o "m ° o = — e e
I [ ] [ [ ] [ ] [ ] L] . . .
= . . . = Duolingo Ease of Use Do you want to use Duolingo again?
] e o Y DY i o _ ° _ " e '
i ® o 10 15 20 25e o 30 35 40 30 T
8] [} (X ) . e
8 -5 o.o . L] L o a‘ .
[ = ™ ° 15(23.4%)
10 .o o ) n =116 ) 15 13(20.3%) 13(20.3%) Maybe
. 10 7 32 (50%)
RZ= 0.042 5(7.8%) fro=a I
-15 .
HDurS USing Du°|ingo ’ Very difficult Somewhat  Neither easy Somewhateasy Very easy
difficult nor difficult

TOEIC Score Increase = 0.121(Hrs Duolingo) + 0.998

Conclusions

» Very difficult to conclude that Duolingo is useful for learning TOEIC (10 hours for 1 point of increase!)

 Low effect size implies that motivation is a greater factor than Duolingo use

+ Duolingo does have many advantages that make it a worthwhile supplement for language classes: portability,
convenience, autonomy, and gamification appeal to some learners

+ Students reported that it was easy to use and they may want to use it again in the future

* Need to test these results at other schools, in different learning environments, levels, motivations, age ranges,
etc. for greater reliability

(p=.028)




Contextualized Instruction for Nursing English

Dion Clingwall, Prefectural University of Hiroshima

Introduction - *‘Nursing English’ Study — To investigate a contextualized nursing English
« Students and nurse instructors asked for a more ‘engaging’ course

Background « How to offer such a course?

Elective "Nursing English’ course taught using both ESP and CBI .
approaches Research Question

- Internationalization of the nursing field (internationally-educated ~ 1. How do students and nurse instructors respond to a contextualized
nurses: IEN) English class?
« Increase in the need for English instruction in nursing subjects

 Traditionally taught in a standard classroom Implementation - Three Changes (Improveme

» Computer Lab — internet use, printing capacity, written feedback
ESP/CBI in Nursing: Then Contextualization? - Nursing Lab — contextualized environment with extensive use of nu

= ESP and CBI approaches essential for the effective instruction of equipment

nursing focused content (Why? Practical in nature & feedback) + Nursing instructor participation — contextualized and accurate role-pl
- Might the next step in the evolution of nursing English instruction, * Charting and assessment documentation used

after ESP and CBI, be contextualization? . .

Participants

Needs Analysis — How to improve? « L1 Japanese nursing students (3 and 4% years) and university nurse
- Explicit contextualization instructors, both pre-intermediate to intermediate English ability

Active participation Procedure
Contextualization of a Nursing Class = Full semester course, fifteen 90 minute classes

« 10 classes in a computer lab, 3 to 5 classes in a nursing lab

* Pladng the Instruction of nursing-based contentin a setting that Three versions of the course were instructed, and feedback was gathe

closely approximates the environment within which this course outcome assessments

knowledge will be used or applied - Nurse instructors (n=6) — interviews
+ Explicit contextualization § « Students (n=40) — written surveys

+ Use of actual medical equipment
Results: Feedback Themes

= Computer labs are better than regular classrooms
- Internet accessibility is crucial for investigating nursing scenarios, equip
and examples of nursing from other countries
» Nursing students and nurse instructors indicated that focusing on nursin
related vocabulary is strongly preferred to non-related vocabulary
» Using nursing labs ensures realistic application of the course content
- Cooperating with nurse instructors ensures more accurate portrayal of p
and proper use of hospital equipment
+ Students also indicated that the use of the computer lab allowed them
efficiently compile and bilingual database of useful vocabulary

Participation of Nursing Instructors + Nursing specific textbooks (e.g. Bedside Manner, Capper, 2012) are *hig
- Utilizing the knowledge, wisdom and expertise of nurse instructors preferred’ to general English textbooks (100% highest score response)
to further approximates the environment within which nursing . .
students will be working Discussion
» Active nurse participation = further increased contextualization = Wherever and whenever possible nursing English courses should be tau
» Use of proper nursing procedures (charting, documentation and using nursing labs and computer rooms
forms, assessment, dietary information, etc.) » Nursing English courses should utilize the wisdom and expertise of nul

instructors during both the preparation and the implementation phas!
+ Contextualization of the course within an actual nursing environmen
as “excellent” by 95% of participants (5% indicated very good), on
Likert scale

Limitations

+ Broader range of participants — 3rd and 4th year students only

= Increased number of nurse instructors (n=6)

+ Only subjective measures were employed to assess the level of satisfa

= This course was an ‘elective’ nursing class — indicating perhaps that
were either interested in English, highly motivated or both '

Selected Textbook References Future Considerations -,

Allum, V., & McGarr, P. (2010). Cambridge English for nursing: « Explore whether similar course structures may be applied to othe'r a
Pre-intermediate. Cambridge: Cambridge University Press. the field of health care: i.e. medical English, rehabilitation English a

Capper, S. (2012). Bedside manner. Nagoya: Perceptia Press. English

Grice, T. (2007). Nursing 1: Oxford English for Careers. Oxford: » Employ objective measures to explore the degree to which actual Iea
Oxford University Press. nursing content occurred

Morooka, V., & Sugiura, T. (2009). Vita/ signs. Tokyo: NAN'UN-DO {
Publishing. Contact information: dclingwall@pu-hiroshima.ac.jp

Tanaka, Y., Minami, N., Miyazaki, M., & Chiba, R. (2009). Ciinical
scenes for a new age. Tokyo: MacMillan Languagehouse.



English Restrictive Relative Clauses in Chinese Learners’ Writing
Query Syntax Design, Learner Preferences and Typical Errors in Learner Corpora

CUE ESP Symposium 2019
Fangzhou Zhu

Department of Linguistics and English Language (LAEL)

Lancaster University, UK
f.zhu@lancaster.ac.uk

Abstract

One of the most difficult syntactic structures to learn in English is the relative clause,
thus exploring its appropriate use and typical errors has huge benefits for improving
learners language proficiency.

This study used the Longman Learner Corpus as the source of data, with care-
fully designed syntax queries that previous studies seldom illustrated, to search and
analyse the distribution and errors of restrictive relative clauses in English (RRC).
It reveals that Chinese learners use more subjective relative clauses than any other
types, while the adverbial relative clauses are less frequently used. Error analysis
found that the misuse of relative markers, the verb agreement with head noun num-
ber and tense, the redundant pronoun or adverb are the main errors among Chinese
learners.

Research Questions

1.Do Chinese learners have any preferences when using restrictive relative clauses
in English? If so, what types of restrictive relative clauses do they use most/least
frequently?

2. What are the typical errors that Chinese learners often make in producing restric-
tive relative clauses in English writing?

Methods

| Distribution of Different Types of RRC per 100 Hits |

General Query Syntax Manual Check

Longman Learner Corpus in
CQPWeb

Specific Query Syntax Manual Check

Different
Types of
RRC, 100 Hits
for Each

Error Analysis

Figure 1: Research Procedures

Query Syntax Design

Traditional Method: New Method: I

Using relative markers as the | Using simplified tag to
simulate

node word to search. the structure of the

Manually judging the clause

types. (More work) |Manually judging the clause
types. (Less work)

Figure 2: Comparison of Search Strategies

Linguisticsand | Lancaster EE3

English Language | University #=¥

1) General query for all types of RRC
(L{N}I_{PRON} ((_{ADV})* _{A})*) (_{PREP})?

v) (L{ARTH? (_{ADV])* _{A}*
(LIND)+|(_{PRON}) (_{ADV])* _{A})*)* (_{ADV))* _{V}

2) As the subject of clause
(_IN}I_{PRON} ((_{ADV])* _{A})*) (who|that|which) (_{ADV])* _{V}
3) As the object of clause

(_{N}_{PRON} ((_{ADV})* _{A})*) (who|that|whom|which) ((_{ARTH? ((_{ADV})* _{A})*
(LIND+|(_{PRON})+ ((_{ADV])* _{A})*) (_{ADV))* _{V}

4) As the object of preposition

(LNDI(_{PRON)) ((_{ADV})* _{A})*) _{PREP} (whom |which)

5) Possessive

(L{N}I_{PRON} ((_{ADV})* _{A})*) whose ({_{ADVD)* _{A})* _{N}

6) Time, Place and Reason

_{N} (where|when|why) ((_{PRON}) + ((_{ADV))* _{A})*|(_{ART])* ((_{ADV])* _{A})* (_{N})+)
(_{aDv))*_{v}

Figure 3: Query Syntaxes Used in This Study

Results

Distribution of RRC Type per 100 Hits

. - .
bpcte RAC Possesswe ARG Sab

Figure 4: RRC Distribution

Nature of Typical Errrors: the Function of Head-noun in RRC

Subject-Verb Mismatch

If the score is amounted to eighty, the side who get the score is a successful side.

Misuse of Relative Marker o

...with the local and world news to adapt in the society which I live.

Redundant Pronoun or Adverb

If you want to be a person that everyone respect you, you must be honest.

I'would pay a wonderful visit to the Lin Yin Temple where I could enjoy the exquisite
ancient architecture there.

Conclusions and Implications
This Study

Research

Teaching

Limitation and
Development

Data-Driven Teaching
Learning Material

Figure 5: Potential Implications for Further Research

The purpose of this study was to investigate Chinese learners preferences and errors
of restrictive English relative clauses in essay writing. It revealed that Chinese learn-
ers use more subjective relative clauses than any other types, while the adverbial
relative clauses are less frequently used in the context. Error analysis found that the
misuse of relative markers, the verb agreement with head noun number and tense,
redundant pronoun or adverb are the main errors occurred among Chinese learners,
and most of them happened due to the lack of careful analysis on grammar function
of head noun in the clauses and the negative transfer from first language. The solu-
tion for teachers is to ask students to think aloud about the role the head noun plays
in the relative clause based on the its basic rules.



Investigating Data-Driven Learning
in EFL Writing Error Correction
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Fangzhou Zhu
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Abstract

This research aims to investigate whether data-
driven learning (DDL) will facilitate the error cor-
rection of four types of most frequent lexico-
grammatical errors in Chinese students’ English
writing. The research will also examine whether
DDL can be applied successfully in error correc-
tion without manipulating teacher and student’s
common practice (feedback and uptake). The per-
ception of the DDL application will be heard from
both students and teachers at the end of the re-
search.

This poster mainly illustrates the theories behind
this research and the innovative design of the ex-
periment.

Theoretical Background

Constructivist

Noticing Gap Suciroh-;:;:;ural

Interactive,

Inductive,
Intentional
Learning

Written Corrective Feedback, Concordance Lines, Learner Uptake

I<j

Figure: Overview of Theoretical Background

Appropriate

Partially Appropriate
(Attempted)

Inappropriate

(Attempted)

No Change

Figure: Types of Learner Uptake (Error Correction)

Figure: Example of DDL Material on the Usage of "violate
the rule”

Research Questions

(1) To what extent do the students use DDL
material when they correct the four types of
errors (article, preposition, verb and word
choice)?

(2) Compared to traditional consulting resources,
does DDL material show higher correction
rate on four types of errors?

(3) If so, does the combination of DDL and
traditional resources can further help students
reduce four types of errors and learn
appropriate usage?

(4) What is the relationship between feedback,
DDL and error correction?

(5) What is the student’s perception of DDL
application in written error correction?

(6) What is the teacher’s perception of DDL
application in written error correction?

Participants

Participants are second-year English major stu-
dents in a Chinese university. They are going to
prepare for an English language proficiency test
called "Test for English Major—— Band 4" (TEM-
4), in which the writing task is considered as a
difficult part.

Before the experiment, they have no prior knowl-
edge of language corpora and they will receive a
brief instruction on it.

Experiment Design

The experiment is composed of three rounds of
writing. In each round, there are two writing cycles,
each of which includes one week of writing, one
week of giving feedback and one week of revision.

Cycle 1.1 Typical Teacher + Typical C
Cycle 1.2

Table: Round 1 Arrangement

Round 1 is the common practice that teachers and
students do in their daily EFL writing teaching and
learning. It will tell us how successful students
can correct the four types of errors based on the
typical environment. It can also be considered as
the statistics for the comparison with the following
up rounds of writing.

Group A Group B
(Preposition and Word Choice) (Article and Verb)

Typical Teacher Feedback Typical Teacher Feedback
Cycle 2.1 - +
DDL Material Only Typical Consulting Resources
Typical Teacher Feedback Typical Teacher Feedback
Cycle 2.2 + +
Typical Consulting Resources DDL Material Only

Table: Round 2 Arrangement

Round 2 is designed to investigate if DDL mate-
rial only can work with teacher’'s feedback and
help students reduce four types of errors in their
English writings.

Group A Group B
(Preposition and Word Choice) (Article and Verb)

Typical Teacher Feedback
+ Typical Teacher Feedback
Cycle3.1 DDL Material +
+ Typical Consulting Resources
Typical Consulting Resources
Typical Teacher Feedback
Typical Teacher Feedback +
Cycle 3.2 + DDL Material
Typical Consulting Resources

+
Typical Consulting Resources

Table: Round 3 Arrangement

Round 3 mainly explores that if students are free
to choose the available consulting resources, in-
cluding DDL material, what they will refer to and
how successful they correct the target errors.
The research adopts the method that each group
of students is an experiment group for two types
of error, and the control group for the other two.
Compared to the design using individual experi-
ment/control group, it can benefit more students
and avoid to bring the experiment group the abso-
lute advantages.

Questionnaire

After the experiment, the students are asked to
complete a questionnaire, where their perception
of using DDL in English writing will be examined.
Those who show strong preference and rejection
of DDL material in their error correction stage will
be selected for further analysis.

Lancaster E3
University * *

The interview is prepared for both selected stu-
dents and their English writing course teacher.
For the selected students: Stimulated recall on
the process of interpreting feedback, attempting to
consult available resources and making decision
of target error correction.

For the teacher: Semi-structured interview on
the attitude of integrating DDL application in the
current writing teaching and learning environment
(opportunities and challenges)

Tracking Sheet of Error Correction

In this research, the tracking sheet for recording
students’ practice on four types of errors is spe-
cially designed. There are features including but
not limited to the record of error identification, re-
sources of consulting from students and the judge-
ment of error correction by the teacher.

Tracking
Sheet

Figure: Features of Tracking Sheet

Current Stage of Resear

The whole research is still under careful design.
By the end of this month (September, 2019), the
following steps shall be finished:

General Experiment Framework
V Finished

Questionnaire+Interview+Tracking Sheet Design
.. Undergoing

Contacting Local University for Cooperation
V Finished

Collecting Professional Feedback about the Research
.. Undergoing

Figure: Current Progress of the Research
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PROMOTING A BETTER WORLD with NGO POSTER PROJECTS

Who?: High School or University Students (Writing class) | By Ray Franklin |

* Individually or in pairs/groups of 3 4) MEDECINS SANS FRONTIERES
ERyEEENE

What?: Choose an NGO or NPO
* Health or environmental related; non-political
« Either Japan-based or International

OXFAM

Japan
Where?: Research on the Internet: Download Logo & Pictures
When?: Due in 2 weeks (or let students decide deadline) .
peace, winds
Why?: Consciousness raising about world problems ~—
How?: Include:
-Logo & Pictures -Countries where it operates
-Purpose: Mission statement -Annual budget or donations . o
-When it was founded (& by who) -Website or QRD code <
-Where it is based (headquarters) -Appeal for support WWF

Step 1 - Explain the project; Show examples if possible
Step 2 - Students research on the Internet; Take notes (Don't copy!)

Step 3 - Students handwrite their posters on A3 paper (Not cut & paste) / 1
Step 4 - Posters are displayed in classroom or school hallway GOOd Ne' hbors
Step 5 - Presentation of posters to classmates in carousel format — Japan

Step 6 - Students put a small sticker on the poster they like best
Step 7 - Winners get cheered, and maybe a small prize

Save the Children
Benefits for Students: = o« FFLY

1. Given autonomy in choosing topic @ PLAN

2. Develop research & writing skills -7 INTERNATIOAL

3. Display creativity with colorful design GREEN?EME-
4. Advocate for a cause they care about ERRIR NGO /1) — =R« Py
5. Attempt persuasion to gain support (Marketing)

6. See that writing is more than just reports for the teacher to grade

7. Use English for real-world message communication ‘
8. Present the results of their work publicly wnrld Vision

9. Learn from each other about world problems and possible ways eI IEETIIT

to solve them
Bonus: Good school promotion for Open Campus, Festivals, or Parents Day

. fos: Jaq 7 rul:r o
unicef&® (G -1:_;,-_ O|C|:p ]

for ever "y chilc AAFIJapan day and futur
. ACE T @uon
= A P A N

caré et LTk

lcn N TA¥Y (07T DAL )
. Japan International Volunteer Center INTERNATIONAL CHILDREN'S ACTION NETWORK



Integrating Materials and a Word List for an EMP Course .

Simon Fraser (fraser@hiroshima-u.ac.jp), Walter Davies (wdavies@hiroshima-u.ac.jp)
Institute for Foreign Language Research and Education, Hiroshima University

Summary

<+ At Hiroshima University, a project is currently underway to create a core medical English course for undergraduates.

%+ The course involves the construction of pedagogic units of materials based on body systems and related diseases/conditions.

<+ 14 units of pedagogic material have been developed, informed by corpus analysis and the input of medical specialists.

++ Approximately 1,750 key terms have been identified and extracted from the pedagogic material, forming the Medical English Word List.

%+ The word list is being used to construct a comprehensive three-part glossary to accompany the materials.

<%+ Linguistic analyses have informed the construction of a teacher’s guide giving detailed advice on the presentation and illustration of

terms, particularly with regard to morphology (see Fraser et al., 2019).

Materials creation

Word list creation

Design of 14 units of material Compilation and combination of unit word lists
— - — %+ Key words were extracted from each of the 14 units and listed on Excel.
0 Planes, terms of location, views Anatomical position A o . R .
%+ The 14 lists were combined, and duplications removed.
Ao ey Feid %+ The rt.esultlng |ten.'15 form tr!e Medical English Word List, with ea.lch'term occurring at Ie.ast
- once in the learning materials; many “core” words are found distributed across the units.
1 Musculoskeletal system (knee) Orthopedics B
2 Central nervous system (brain) Neurosurgery € L. N . )
Listing words by unit, and allocation of a number to each item
3 Pulmonary system Pulmonology D
4 Circulatory system (heart) Cardiology E abnormal coo1
5 Endocrine system Endocrinology F e 002
6 Digestive system Gastroenterology G
adenoma coo3
7 Li Hepatols H
o L 0 anesthetize €004
8 Integumentary system Dermatology I
- arachnoid membrane co10
9 Lymphatic system Immunology J
10 Urinary system Nephrology/urology K (Central nervous system unit)
11 Female and male reproductive system Gynecology/urology L
12 Eyes Ophthalmology M
18 [Ear nose; ndthroat Oterhinohrmedlosy [N \ A three-part glossary: components
Each unit is referenced by a number for use in the creation of word lists. Part 1: Key terms within their respective units, grouped in semantic families

Flipped learning

‘ lghnormal (adj) ¥4 7o
abnormality (n) 5

Classroom Materials (Paper-based)

-

Drowsiness is defined as abnormal sleepiness during the day.

8t mor (n) I
-oma (wp) -1&EGE
onco-(wp) EZIHEE-

Brain tumors are due to abnormal cell division
which may be benign or malignant.

Part 2: The complete list of 1,750 key medical terms (Medical English Word List)

Reference numbers allow for easy access to the entries in Part 1:

Online Materials (Blackboard Learn 9)

Quastion 1

) s

) s s

abdominal cavity (n) 092 Ho02, k003 i
abnormal {ﬂ‘dj} €001, D001, GOOL, 002 r‘(ﬁ.’;&
abscess (n) 6002 M5
absorb (v) H003 L&
ache {ﬂ, V} O R e ‘imif . Jm L}
(Extract from the Medical English Word List)
Jo—_—
Glossary Part 3: Word parts
) b1g
a- cyto- hypo- -oma
| angio- dys- inter- -0sis
L1g anti- endo- intra- pre-
cerebr(o)- hemo- -itis post-
} 17 -cyte hyper- neuro- sub-

tarsal bones

Choose the cormect number from the diagrams that represents the following part of the sheleton

Combining forms and affixes are listed with examples of their use in full medical terms:

-oma swelling | fidi adenoma®®,

7 units taught through flipped learning, 7 units completely classroom-based.

tumor s

granuloma®®’,

meningioma®?3,

angioma®®’,  astrocytoma®?'®,  glioma®%*
hematoma®®’3, hysteromyoma'©>®
sarcoma'13!

The teacher’s guide: raising awareness of morphology

cerebrum

Focus on the cerebrum and related words and word parts:

Brain tumors are due to abnormal cell division which may be benign or malignant (cancerous).
Tumors can affect patients in at least two ways: They may cause intracranial hypertension; they
may damage surrounding brain structures through compression or infiltration. The effects of a
tumor may vary, depending on its location and size, but the most common symptom is a

cerebro/spinal fluid
cerebral cortex
Also highlight the prefix peri-, meaning “a

perifosteum

round” or “enclosing”:
The literal meaning of “periosteum” is “enclosing bone”, and it is the
layer of connective tissue covering most of the bones in the body.
Other examples are:

suffer from vomiting and slowly progressive hemiparesis. Other

headache. In contrast to the “thunderclap headache” of a subarachnoid hemorrhage, patients
with brain tumors suffer from a continuous headache that gets progressively worse as the size
of the tumor increases. Such headaches are usually worse in the morning. The patient may also

can be dysphasia

and memory loss
Note: Highlight the word part hemat(o)-/hemo-, meaning "blood”:

hemo/stasis

Breaking down words
subyarachnoid hem/o/rrhage

bleeding beneath the arachnoid membrane
sub/dural hemat/oma

a collection of blood beneath the dura mater
mening/i/oma

a tumor in the meninges
mening/itis

inflammation of the meninges

pericranium hemo/rrhage
pericardium hemat/oma
Reference

Fraser, S., Davies, W., Tatsukawa, K., & Enokida, K. (2018). Terminological analysis in the construction of a body-systems-based
22, 77-90.

medical English glossary. Studies in andL
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Introducing Science Content with Science
Worid Magazines

2012 JALT CUE & BizCam ESP Sympasium

Dr. Wendy M. Gough
Bunkyo Gakuin University, Tokyo

gwendy@bgu.ac.jp
Abstract

Second year students in an upper- Methods

intermediate (CEFR B2) general

reading and writing class ata | |. students (N = 18) took part in twenty-minute
Japanese marine science university sustained silent reading (SSR) time at the

enjoyed reading Scholastic Science beginning of each class session.
World magazines because they

could read about interesting topics | |. They were given the choice of reading graded

and learn vocabulary associated readers from the university’s library or Scholastic
with their majors in English. This Mary Glasgow and Science World magazines that
non-commercial presentation will the instructor brought to class.

discuss the usefulness of Science

World magazines for introducing » Students wrote book reports to summarize and

content English in a general English give their opinion about what they read.
curriculum at a specialized

university. » At the end of the semester students took a survey
about SSR and their reading preferences.

Results Conclusions

Students felt motivated to learn English
because they could learn language related
to their majors.

» Scholastic magazines provide good
alternatives to graded readers for extensive
reading or SSR.

“I think people who are in this college are

interested in learning this topic in English.
Because we learn about marine creatures
in danger in our science classes too.”

* Students can read about current topics of
interest to university level students around
the world.

* Science World, Science Spin, Scholastic
News, Scholastic Math, and other
magazines provide opportunities to
introduce easy to understand content into

. . English language classes. (=] 2 ]
“| could improve my vocabulary skills by 8 gtiae gt

reading magazine because they are easy Scholastic Website  [H]
to guess meanings.”

“This magazine is interesting for those who
like creature. | will recommend it to
member of my club.”




E*"One;' f the ma)or v
differences’] see in the
‘political climate today is  *
‘that there is less collective
rsupport for coming'to
critical’‘consciousness - in
‘communities, in
‘institutions, among’
friends."

i bell hooks, 2015

i 'Unfortunately, metacognitive
"strategies can only take you so .
| far. Although they suggest what-

i:you ought to do, they don't :

sprovide the knowledge

necessary to implement the

; ‘strategy.”

Sean Gay & § &8 - W1111ngham, 72098

o

Intersocial Critical Thmkmg

Definition
Collaboration at its finest has critical thinking at its core. Higher
order thmkmg skills including evaluation, application, synthe51s,
and creation of ideas depend on the ability to say your opinion,
support it with reasons, and give examples. 'Polite doubt' (Cotrell,
2017) teamed with tact fuels development of knowledge and
ensures all ideas are heard and dealt with fairly.

Theory

Theories of Empowerment and Social Constructivism
"When everyone in the classroom, teachers and students,
recognizes that they are responsible for creating a learning
community together, learning is at its most meaningful and
useful . . . critical thinking empowers us' (hooks, 2010, p. 11).

Implementation Activity
Development of discourse structure. 1) Allow students to prepare ideas and vocabulary

-~ opinion =>.Casons => SLaiEES 2) Provide oral practice opportunities
Developing skills: 3) In groups, use discussion questions that target CT

Bflssltcen e el %&4 4) Highlight instanées of pragmatic failure

- Follow-up questions - Synthesis ) Provide targetted language practlce
- Agree/disagree w support - Collaborative development

Structural Critical Thinking

Definition

Structural Critical Thinking (SCT) involves the ability to
forumlate an opinion in a meaningful and structurally sound
manner. This means that it focuses on the need for the conclusion
to follow from the premises. Because of the relince on structur,
for SCT to be sound, critical examination of the veracity of
premises is also important.

Theory

Theory of Rationalism

"The rules of logic can tell us how people might think critically
under ideal circumstances in which the limitations typically
placed upon the human processing system are not in

place.' (Sternberg, 1986, p. 5).

Implementation ACthl.ty ¥
Development of argument structure. 1) Provide background knowledge for schema activation
- premise a + premise b .". conclusion 2) Turn on Word and pre-format the document
Developing skills: 3) Assign a topic that sudents are unlikely to agree with
Basic Advanced 4) Give students fifteen minutes to write
- Formulate arguments - Dissociation : A - ;

5) Give students time to reflect and discuss the topic

- Assess arguments - Synthesis
- Deductive logic - Assessing premises




The development of technology has led to increased +Group 1 - Japan and the Philippines
opportunities for creating new virtual environments for 40 first d T —
teaching and learning and this poster presentation will Irstyear uncelgracuaiochemsty.suicon s
explore three different examples of virtual exchange from compulsory classes and teachers based in
that address issues of English for Specific Purposes in || the Philippines

different ways. The first is a jointly developed online *Group 2 - Japan and Africa

course between universities in Japan and Belgium in
which architectural students in both countries
undertake the same course of study. Language
teachers and content teachers at both universities *Group 3 - Japan and Belgium

work collaboratively to develop materials, organize and [ Architecture students from both countries
facilitate the course. The second is a virtual exchange

which focuses on the building up of intercultural

communication skills for students based in Japan and

in Africa. In this course, the students explore issues

related to intercultural communication together sharing

and experiencing the realities both practically and

theoretically. The third is a course which has been

created to develop the academic presentation skills of

Japanese university undergraduates. In this course,

the students prepare and practice presentations which

they give online to teachers based in the Philippines.

The teachers work synchronously with the students to

improve their presentations, and as a consequence of

this interaction, their intercultural communication skills

are also developed.

Graduate students from elective classes from
both countries

virtual exchange models

1. E-tandem (Dual-Language Virtual
Exchange, DLVE) Students’ foreign language anxiety levels decreased
«Linguistic aims — native speakers of different + . Increased awareness of communicative ability

N g : Perceived improvement in language skills
languages communicating together with the aim Improved awareness of different cultures
of learning the other’s language.

Development of academic literacy skills

*Learner autonomy Belgium Socialization into larger and more complicated

2. Cultura academic disc.our.se communities

. . Improved motivation

*Intercultural aims — emphasis on development of Students from all backgrounds able to take part in
cultural awareness and knowledge international exchange

*Classroom based, teacher involvement

3. Single-Language Virtual Exchange (SLVE)

English as a lingua franca

Students

Teachers

Skl | ' G Increased interaction between teachers globally
+ . Increased interaction within institutions

b ase d Development of new skills e.g. teachers in the

Philippines received training on how to teach groups
e of students, not just one to one lessons.

Increased awareness of students’ skill sets
Development of teaching skills
Development of technological skills

Conclusions

The use of virtual exchange in ESP is a powerful tool.

Overall successful

Developed new hybrid models to deal with ESP:

Teachers in the Philippines as ‘extra’ classroom teachers

Content and language teachers in Belgium and Japan develop courses together

Needs to be a balance between logistics and pedagogy
Democratic exchange model - inclusive of all students
Takes a long time to create and develop relationships
Takes a long time to create and develop courses




Fostering Critical Thinking &

21st Century Learner: Who? Critical Thinking: Why?

ICT literate

Critical thinker Collaborator

Immediate
access to info

Lifelong
learner

1. Background
AEA course:
Teach 1st-year students academic
English skills in preparation for
overseas study programs & English-
content classes.
compulsory course
two 90-minute classes per week
one-year course / 4 quarters
assessment: assignments &
participation

*

*

*

* Kk K K

*
*

4. Research Questions

1.
enhance the participants’ critical thinking
abilities and provide them with a deeper
understanding of the course topics?

. What impact, if any, did the AEA course
have on the participants’ digital literacy
skills?

What were the participants’ perceptions
of a project-based learning approach in
an academic English course?

6. Theoretical Framework
Plan

/ACTION\

Reflect RESEARCH
CYCLE

\

Observe
(Adapted from Edwards & Burns, 2016)

RQ

Act

CT OPERATIONAL FRAMEWORK

Reasoning

(Thomas & Lok, 2015)

Evaluation Self-regulation

CT
Attributes

Intellectual virtues General information

Habits of
mind

Specific

LU Disposition content

e

!F.lA‘iK, EMNE W s.!
2. Objectives
Students will:

Did the Academic English A (AEA) course

LGUIWET Y Experience

tal Literacy Skills in a Japanese University Academic English Course
Digital Literacy: What? Project-based learning: What?

“... an extended task ...
integrates language skills
through a number of activities.”

/

% Functional skills

% Critical thinking &
Evaluation

% Creativity

% Cultural & Social
Understanding

* E-safety

% Collaboration &
Communication

v v,

(Hedge, 1993)

FLIPPED
CLASSROOM

diddiiis

3. Material Development

listen to & comprehend main
points of a formal talk
use reading strategies to identify

Academic
glish

key points Waai 1 ¥
think critically about a wide variety cademic English A 1
of issues & different types of media ‘ TN et 7T
develop presentation skills NG A N
develop academic writing skills & — B oo o
write a short research report ,

5. Participants
88 students
female - 76% (n=67)
male - 24% (n=21)
Japanese nationality -
98% (n=86) / Korean - 1%
(n=1)/ Chinese - 1% (n=1)
18 - 23 years old
(M=18.98)

X NN WK

Video Project

% 86 - 1st-year students / 1 - N MIET ®) ~
4th-year student /1 - 2 £ R M‘MJ
% 4 classes / taught by 2 Ef’ pixabay

researchers

= P i
TRAbITIONAL TOYS |
a5

5 Voica Files

7 Data & Results

1. Critical Thinking RQ2. Digital Literacy Skills RQ3. Project based-learning

Advantages:

Improved communication
Enhanced motivation
Fostered learner autonomy

@ Strongly agree
Agree
Somewhat agree
@® Somewhat disagree / disagree

8. Recommendations

15% 1. Technological assistance
(14) 2. Generate new ides
@3) 3. Help each other with ‘difficult
59% content’
(n=52) 48% 4. ‘Brought us closer together
(n=42) 5. Divide workload
6.
7.
8.

Disadvantages:
Busy schedules - ‘difficult to

* include examples whenever possible meet outside of class’
(e.g., model essays, video projects) 2. Unfair distribution of work
* use QR codes 3. ‘Some people slack off [social
x “flipped classroom’ strategy loafers / free riders]
¥ critically self-reflective practice 4. Technological issues (e.g.,
* regularly refine materials different devices)

Sean H. Toland - stoland@nanzan-u.acjp / Fern Sakamoto - fern@nanzan-u.acjp / Dr. Tony Cripps - cripps@nanzan-u.acjp




BARDKEZEICEIZPHTIVD A T1 T BB DRIREEE
Academic Writing Education in Japanese Universities:
From the Perspectives of Academic Writing Tutoring, Curriculum and Texts

EFIEF. 717 )5UDAE . Wendy M. Gough, Robert Van Benthuysen (3XCHEZEBRX)

Abstract

Research Questions

B, BEROKE (BR) TPHT 90947V B E
DHEHNEFOTIVD, RRAZ—TIE7HT3Ivs-
ATV DIREEKRF (IR) TEHETILEER
[C. EDE—EEELTHROXRZICHITE71T1
THBEOBRREELD., FOBFEPOEBEEUTO
BMANDRERENICTS,

A survey of Academic Writing Tutoring

1) Writing Centers in Japan

D17 ETRBRPDIM T4 -2 A—E K
PRERENMKZEBR) OFPOTIVD 5471004
BOEERAEZITI

2) Courses in the Curriculum

KF BR) DRFETFNTIVI- ATV THEENY
FaTL. FATAVT - EUA—EDEENLRE,
SBNDIAT4OT - LUR-OHB-EILLRE
[CANTKF (F) DR REBTDTIVD 5174
U DI ERFEED,

A survey of Academic Writing Texts
3) Textbooks on AW: only 1/44?

KPHEELYHEHRESOHPTITHT 9 -54T4Y
7 1BX-7-NICEF EBRREITOLESS, 44fh
ey UL DD, ERRICTHT - 247100 &
oL DEDLIN I B THo, ChiIEKF (3
BHBICHBVTTHT 94T HEENREL
TORBNIEEMEITRLTL,

RBUGWERRBICE, TEREE” “ThT3v)- 7474
Y IRICRoNZE B ODLED, AREIEH DR
BOTNENHZEEZLNS . FNODMESRE
BHICEEDD HRAAZEF(CBUCEETH
T MATI HEOHNFEIRET S,

A. 1) What are the ideas behind the establishment of writing

centers in Japan?

2) What is the current state of academic writing courses ?
B. 1) What are the characteristics and problems of books on

academic writing written by Japanese?
2) What should we consider in making a syllabus and text?

Detailed ex

lanation

A.1)The ideas about writing centers
The dominant educational philosophy and
teaching methods

BILAEEFOEM B 8E - WEEELER
-l = TR, 224 - RE - B3 UEHN R
/rﬁﬁl #IE, FE%E LAn

No Editing, No Proofreading

ﬂﬂﬂ‘lﬁ%b’é. HYREOER, Fa—2—(llEshi
Al D) IS & B IEE

YR HnRE. B 4TV FigE

M THT v s FAT4 v IOER, BEEFR
Nl 7 - 7 LOFRFEE, 0I2-7 1 DEE, SNSE
A

FNHEOHDEE, HEMNEOREENR, FAFH
FH D

EBEEZBICESLEL, XBE~ADQIXY FOH
[z #2IE. #H]. Proofreading, Native check® 31

#i% PODESTINT S Dy v
2)Academic writing Courses

TREOFENEREIND

(DResearch skills # B & EEDFE
QOEEE. BRI B, VITHEROE(E
Q@tUa—tDEHE, 7UTIVFRE
@ITCE M. 1HRE(E. *y MBER(E
+EREIERES] A New Wave

B.1) Books on academic writing
AR TED LIFLOETEETHT -5
174107 DEFEOHRHIEZ 220125 LU
[CHENEED ). TBARAICL TENMNE
L0 &5, FFE&MERIS LT OED,

» Characteristics

O2EHE: (U2 RLEE)
MY—F /T HAREITIIOZ A,

Q@BARANEE B -FEEER(ICEIL
RN SN TS EELH,

» Problems

@NITFIERB ThT 9T D
AR B BECEHL>TLIVELCE,

@TFHT 99 F4T49 DX—)—} “thesis
statement” OEZENEFOTLVEIIE,

O EERSTTHEETHT 399547405 )
ERL MLICHENBH S, THEE) (CEHEFE
WTWVBDh . TER3NY—FA —N-DE
FAH ICEHEEELNTCVAONMD FBABET
hdE,

Conclusions

A D)AT4VT -2 UA—DEE K TN
FAT4VT - VA (CTHIBICH DN DR
—TANOKRZEDFA T4V LU —DEZERELE

B. 7hT 399 - 747400 BB DHAEICHERCE
1) BRAZEEOEDDYIN R &TEAMERK

ERHB VY —FA - -2EBCHO T BARA

(1) ZZF0H)F15 LA TIEE(Writing across the curriculum )
(2)ELCED 70T A% F 18(Writing as a Process)
B)REIPREZEY . EERMBFEVICLSBILLIEEEFEF B(Not
proofreading service but teaching institution, Tutoring not
Editing) =Tailored Supervisors' Feedback

>HBELEEARFNADEIZEE  =>A New Wave
DTN A T4 - TATS LDEEICE Y- FELE
Fa1—-R—-DBERPIEEARFIOEFEOR RIREEHR
AVTFIVHRE. TXFAN TR, BEHRIROERERKE
EREDFA T4 T A EZ—ADEAL (TS B IEEEIA
CNBORIBICNKRZHRBEDIO—- NIV —XC BT 3531 T4
e —FR/EB=THTIVI -1 T4 T DI EFRE
2)PATIVI A T4VH DR BEREND
Research SkillslCEnglish Academic WritingZ{iii& J(12
[ITCZIEBMICEATIIEEEZEIRTS Support
17 ETARLTLSIEEAKFIOEFA Network
SCNONER - VAT LOEFEXFZHENTEIBRCE
BINEPHTIVI-FATAVTLBEREET 3,

FEEICRIMULTVSHE -BEAICIKEUZIEEZ
YINAPTEAMIENAD, BAAOEEEIBRA
RECTY T30 3N KU THS,

@ HBREHBFED . THT ) IMT4) DEKRIER
a. 7’L-VAr-3uELDD. FEYDEREINT
b. U —F&TL\ ERMIGEWZEILTS
c. thesis statement /£
d. 7O VEERT S
e. FFifi. A&, faameE<

(3) “thesis statement” DEZEZEHD
MO E R INEREECEELIELD,

@ JF-FN-N-DEEF or RFFERIE?
EBLNIERICEREEH ., BAELIRSIEET D,
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How to learn English for Specific Purposes by using Self-regulated Learning (SRL) Strategies
BEHAEBZE SR BREEALTHREDBMOOICKEEFSAE

Presenter: Justin Kwan, PhD - School of Professional and Continuing Education, University of Hong Kong

Email: drkwanhkuspace@gmail.com

Abstract

By using the action research method, I have taught and studied a cohort
of ESL/EFL community college students in Hong Kong on how to apply
Self-regulated Learning (SRL) strategies to learning English for Specific
Purposes (ESP). The study was completed in three action cycles of
reflection and intervention; observation and evaluation, and adjustment
and adaptation. The aim was to enable the students to use cognitive,
affective and behavioural processes to acquire the knowledge and skills
of ESP. It was found that the students have successfully identified their
own needs, set personal goals and used cognitive, meta-cognitive and
reflective techniques to analyse language tasks, monitor progress, and
conduct self-evaluation. Most students could use SRL strategies to
develop academic language features, vocational and technical
vocabulary, syntactic and rhetorical structures of ESP for communicating
subject-specific contents by following specific disciplinary conventions
and genre types. As predicted, the students’ application of SRL strategies
has enhanced their intrinsic motivation, boosted self-efticacy and
reduced writing apprehension. Moreover, the students have achieved
the intended course learning outcomes (ICLO) through setting goals,
developing plans, monitoring their progress, and evaluating and
reflecting on their learning process. Most importantly, the strategies
have helped raise learners’ awareness in using correct syntax and
suitable vocabulary for effective ESP writing in different disciplines and
across the curriculum.

Results

The results of analysing the students” ESP writing tasks and oral
presentations have shown that by explicitly learning and using self-
regulated learning (SRL) strategies, the students could improve their
cognitive, metacognitive and affective abilities, and change their
language learning behaviours for improved outcomes.

1. Most students were able to follow the steps in the cyclical model of
Zimmerman and Moylan (2009) on SRL strategies and activate their
background knowledge (schemata) to improve their cognitive and
metacognitive skills and develop intrinsic motivation to become
autonomous learners;

2. They learned how to conduct SWOT (Strengths, Weakness,
Opportunities and Threats) analysis for developing personalized SRL
strategies to solve their learning problems in terms of content,
organisation and language used in spoken discourse and discipline-
specific essays with special focus on grammar, vocabulary, cohesion
and coherence of the texts;

3. After completing the ESP course, most students reported that they
could memorise and internalise the major SRL strategies (e.g., goal
setting, process planning, task analysis, self-motivation, self-
observation, self-control, self-judgement and self-reaction) and apply
them to their oral presentation and writing tasks;

4. The students also reported that by using SRL strategies, they could
independently tind relevant resources and references for preparing
their oral presentations and discipline-specific writing tasks, and

5. In preparing for their presentation and writing assignments, the
students knew how to use the “writing process” method (researching,
reading, brain-storming, planning, mind-mapping, outlining, drafting,
revising, editing and proof reading) to polish and refine their final
texts by using suitable vocabulary and correct syntax and following
the discipline-specific genre and writing conventions.

Phone: (852) 9833 6952

Purpose

The aim of the research project is to enable participating students
to develop and use SRL strategies to learn English for Specific
Purposes for verbal and written communication in their
disciplinary discourse community.

Research Question

How do college students in Hong Kong learn English for Specific
Purposes through wusing Self-regulated Learning (SRL)
strategies?

Data

My research was qualitative in nature so the data collected were
basically textual and descriptive, consisting of the journals of my
observations and reflections, my students’ presentation videos,
writing assignments, and interview and discussion transcripts. The
data were coded by using NVivo with the main themes extracted
for qualitative analysis.

My action research project recruited 23 first year ESL Chinese Community
College students attending an ESP course. The data were collected through
(1) comparing the students’ discipline-specific presentations and subject
essays before and after they had learned and used SRL strategies, (2) semi-
structured interviews and focus group discussions to seek students’
responses and (3) reviewing students’ self-reflection journals. The following
actions were conducted to enable the students to develop SRL strategies and
use them to learn ESP. In each action cycle, I (1) identified the problem and
focus, (2) took appropriate actions to intervene as planned, (3) observed,
collected and analysed data, and (4) reflected and evaluated the outcomes,
and then searched for new problems for the next cycle.

Cycle One - | explicitly taught the students how to develop and use major
SRL strategies to deliberate, analyse, plan and revise their oral presentations
and writing assignments by following the “Forethought, Performance and
Self-reflection Phases” (Zimmerman & Moylan, 2009). The students then
recorded their learning experiences and reflections and then evaluated their
improvement in ESP. The focus was to enable students to use SRL strategies
to learn to acquire the four language skills of ESP . I then scaffolded the
students to develop a rubric for assessing their competence in the next cycle.

Cycle Two - I guided the students through the three phases of SRL
strategies to review their learning outcomes against the rubric used for self-
assessment, peer review and teacher feedback. All the responses were then
analysed for similarity, congruence and validity, and the comments were
summarized for record and reference. The students then recounted their
application of SRL strategies to learning ESP in their semi-structured
interviews, focused group discussions, and reflective journals.

Cycle Three -- the students’ class presentations and writing tasks were
reviewed by themselves, their peers and the teacher by using the same
rubric. The last round of interviews, group discussions and review of
journals were conducted as a final data check on the students’ overall
perceptions on the application and effectiveness of SRL strategies.

Conclusions

Using self-regulated learning (SRL) strategies can help improve students’ cognitive, meta-cognitive and affective skills in second or
foreign language learning by boosting their intrinsic motivation and self-efficacy and modifying their learning behaviour. Gradually,
the students will become autonomous language learners, attain a higher level of proficiency in English for specific purposes and
communicate more efficiently in their respective discipline-specific discourse community. My action research has shown that my
ESL/EFL college students have improved their knowledge and skills in ESP independently and effectively by using SRL strategies.

Reference: Zimmerman, B. ], & Moylan, A, R. (2009). Self-regulation: Where metacognition and motivation intersect. In D. J. Hacker, J. Dunlosky, & A. C. Graesser (Eds.),
The educational psychology series. Handbook of metacognition in education (pp. 299-315). New York, NY: Routledge.



Teacher Support for EMI Courses in a Japanese University:
How to Engage Students in Class Discussion

Researchers: Monica Kwon, Michiko Yaguchi, and Mami Kanno
Affiliation: English for Academic Purposes (EAP) Committee at Kanazawa University

A survey on EMI instructors’ perceptions
of students’ difficulties in EMI classes

Participants: 22 EMI [English as Medium of Instruction ) instructers (19 instructors
self-identified that lapamese is their first language)
Context: a large public university inJapan From Brown et al. (2019).

® Few probles @ Sowe problema.  » Sigailices problems
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Figare 1, EMI instnactors” perceptions of students” difficuhics with vanous tasks

Focus: How to engage studentsin

classroom discussions effectively?

1) Allowing the Use of First Language at the
Beginning and Gradually Transitioning to
English-only Discussion

* Use of first language can help students share their
ideas without the pressure to use the second
language (Storch & Aldosari, 2010)

* Use of first language can allow students to have
more meaningful and deeper discussion of a given
topic

* Teachers can introduce necessary terms and
vocabulary that can be beneficial for students to use
in the class discussion during the transitioning phase
(Cook, 2001)

* Teachers can play the role of a participantand a
facilitator during transitioning phase

* Teachers can gradually phase out their guidance as
students become more used to participating in
classroom discussions in English

2) Task-based Language Teaching

* Giving students specific tasks with clear
goals helps them engage in discussions
more effectively

* Tasks can motivate students to use language
in a focused way using shared vocabulary
consistently with group members (Sarani &
Sahehi, 2012)

* Students can feel a sense of achievement
when they have accomplished a specific
task

* Students can learn how to negotiate
meaning as they take turns to reach a
mutual understanding of a given topic and
learn from each other (Crookes & Gass,
1993; Ellis, 2003; Long, 2000)

3) Active Use of Online Discussion Boards

* Having students engage in the classroom
discussion using online discussion boards or
forums can encourage active participation
(Kaur, 2011; Shetzer & Warschauer, 2000).

*  Many students are already familiar with
online spaces and students can engage in
the discussion both in and outside the
classroom

*  Some students may feel less anxious
because it does not require students to

express their ideas in a spoken form
Conclusion

EMI teachers may struggle with leading class
discussions in an EFL (English as a Foreign
Language) context. However, using a variety of
approaches such as allowing the use of first
language, giving students specific tasks, and
actively adopting technology can provide both
teachers and students with opportunities to
engage in class discussion more effectively in an
EMI class.
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Building ESP Competencies with Role-play Activities

Dana Lingley

Kyoto Prefectural University of Medicine

2019 CUE & BizCom SIG ESP Symposium

Abstract

Role-play as a classroom method has the potential to
improve the communication skills of medical students
and has long been embedded in medical university
curriculums.

For Japanese medical students studying English, the
implementation of role-play activities aid students in
acquiring the skills necessary to navigate the changing
Japanese healthcare landscape.

Effective use of role-playing can lead to an
improvement in linguistic, communicative and
intercultural competencies.

Rationale

.

.

.

.

.

.

To meet the need for potential future encounters with
non-Japanese patients.

To put into practice established medical guidelines for
dealing with patients (Enhanced Calgary-Cambridge
Observation Guide).

To use target vocabulary and phrases (SOCRATES) in a
practical way.

To introduce intercultural communication and raise
awareness of the potential for cultural differences to
affect treatment.

To practice paralinguistic features such as showing
empathy and building patient rapport.

Role-play can bridge the gap between the classroom and
real-world language use.

To use English for a communicative purpose.

ESP Competencies

Linguistic competencies — technical/non-technical
vocabulary, use medical consultation models.
Communicative competencies — paralinguistic skills,
non-verbal skills and use reassuring language, and show
empathy

Intercultural competencies — become more culturally
aware, demonstrate respect to patient's beliefs, show a
willingness to adapt to the patient.

Considerations

Does the need exist?

Cooperation of students (Why are we doing this?)
Mixed levels

Explicit instruction vs. freedom to be creative
Clear defined expectations

Site, Onset, Character

Role-play

Students perform three role-plays with a partner as part
of a Basic Medical English class. Each takes on the role
of the doctor and the patient.

Role-plays are performed in front of the entire class.
Students cannot read (Instructor can “feed” cues when
necessary).

Each role-play continues for 3-4 minutes.

Radiation, Associations
Timing, Exacerbating

and Alleviating, Severity

1. Greet patient and obtain
patient’s name.

Role-play 1

Students use a script from the textbook and add some
target vocabulary and phrases.

Focus is on practical applications of vocabulary and
medical phases (e.g., SOCRATES pain assessment).
Focus is on communicative paralinguistic criteria.

2. Introduce self and clarify

role.
3. Show respect and

interest, attend to patient's
comfort.

Source: Enhanced
Calgary-Cambridge
Guides, 2002

Role-play 2

Students build on role-play 1 and add focus on showing
empathy and building rapport with the patient. (Calgary-
Cambridge Observation Guide, 2002)

Focus on technical/non-technical vocabulary and content
from the textbook (e.g., Explaining a procedure).

The script is 50% from the textbook and 50% written by
the students.

Take patient’s lifestyle, beliefs,
cultural background
and abilities into consideration.

« Doctor shows awareness of cultural
differences. Explains typical treatment
in Japan and asks the patient if they
agree with the treatment.

+ Willing to adapt to the patient's needs

Role-play 3

Students build on elements from the previous role-plays
and add cross-cultural communication element.
Students are given a scenario from which to write an
original script.

Guidelines of what must be included in the script are
given to students.

Focus on pulling all elements learned in previous role-

plays into one encounter.

Teacher observations:

expectations and rationale for the exercise.

* There was initial apprehension before and during role-play 1 but gradually was alleviated with clearly defined

+ Confidence to perform the role-plays seemed to increase.

Student input (n=35) (Qualitative data based on interviews with students)

+ B65% of the participants reported a belief in their ability to interact with non-Japanese patients.

+ 71% of participants reported a belief that their awareness of potential cultural differences increased.

+ B60% of participants reported increased understanding of showing empathy and making patients feel at ease.
+ 20% of participants reported that the role-play activities were not worthwhile.

Conclusions

This project has sought effective use of role-plays for third-year medical students to increase their communicative competence, raise awareness and understanding intercultural
competence, and provide a stage for the practical application of target vocabulary and phrases. While role-plays can be a valuable method to increase ESP competencies, many
factors such as mixed proficiency levels of the participants and their willingness and enthusiasm toward the activity can diminish its effectiveness.
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Vocabulary Learning for Japanese Scientists

Leigh McDowell

Background

The widespread use of English as a lingua franca in the twenty-first century has
led to unprecedented levels of communication throughout the world, and one
domain where this is particularly apparent is within the physical sciences. For
example, in the field of chemistry, Ulrichsweb Global Serials Directory indexes
3,047 active orademic peer-reviewed fournals publisbed in English, compared with
451 not in English (Figure 1a and 1h, respectively].

1a)
Qs

il

Figure 1. The number of active peerviewsd acodemic jowmnals in the field of chemistry in 1{a)
Emglish {3,007} and 1{b} not English [451).

Sowrce: Serial Solutions, accessed fug 2009

Among the various issues |apanese scientists face in using English as a
professional language, vocabulary learning plays a significant role. This poster
presentation explores the area of vocabulary learning inan ESP context.

How many words do you need?

How many words do you need to be an effective communicator in English?
Research indicates that well-educated native English speakers know around
20,000 words [Goulden, Nation, & Read, 1990). This means a child living in a
country where English is spoken will leam approximately 1,000 words every
year until about the time they finish university. However, that number cin be
daunting for Japanese chemists. Fortunately, other research shows that you can
understand fluent English conversation with around 6,000-7,000 words
[Mation, 2006].  This is
a more realistic goal for
your English study. How
many words do you
know? There is a very
relishle  test  available
freely online.

aawr e e e i CYEVES

Bl pr wond ki

Figure 2. Online voombulary
sz test.
Frely available at

hittp:fmywvoca bulary size. com

B
[=]
But which words do you need?

Mot all words are equal. Some English words are used much more frequently
than others (e, high frequency words). Corpus research provides us with a list
of around 2,800 words, called the New General Service List (NGSL; Browne,
2014), which cover around 92% of most general English texts (e.g newspapers,
novels, everyday spoken conversations, etc.). Figure 3 highlights the 30 most
frequent words in the NGSL, and Figure 4 illustrates the coverage of these high
frequency words.

| Munz o2 La Lliani,

1 kka AUES S pazE
R e
rerlunperes

ks azandang badiae

Pdaads <owee

Figure 4. Words inred text are from the
NGLS, words in black are not.
Total words: 36; MGSL Words: 31 (B854

Flgure 3. The Mew General Service List [NGEL)
Fresly available at hit p./fwww.news eneralservicelist o

MACQUARIE |.ioh_ et
Uﬂive?siLy leigh-mcdowell@ ms.naist.jp

Technical Words

There are an enormous number of low-frequency words—paossibly more than
100,000 [Goulden, Mation, & Read, 1990)—and altogether they cover only a
small proportion of English. Many of these words, you will never meet or need.
Bemuse this group of words is so large and rarely used, it's impossible to master
them but within this group there are some that deserve your attention,
technical words. Technicl words are low frequency words but used much more
frequently in certain domains; for example, cotion, ligand, and fsomer are rarely
used in general English and most native English speakers will not know what
they mean, but in chemistry these are common words that every chemist knows
Research indicites that in some fields, technical words can account for more than
34 of the English used [Chung & Nation, 2003). Figure 5 llustrates how
technical words feature heavily in chemistry

Imidazole ks readily converted into cationic imidazolium by the protonation or di-substitution of
two M-positions. The 1,3-disubstituted imidazolium ring, a cationdc M-hetercaromatic rng, is
wll known as the most popular and investigated class of the cationic structure of room
temperature ionic liguids. The reaction of 1 3-dsubstituted imidazolium cations is restricted
due to the chemical stability of the imidazol um ring derived from the delocalizt ion or burying:
of cationic change, the aromaticity, and thelow reduction potent al.

Figure 5. Text highlighting technical words (in green).
Total words: 75; technical words: 23 (31%.
Reprinted wit h permission from T. Makashima, M. Goto, 5. Kawal, and T. Kawal.

Advice for dealing with low frequency and technical words
Learn these words in context. When you notice a
new word, it's probably important to you, so
devote some time to learing it

+ Repeat the word aloud

¥ Lookitupina dictionary

¥ Write it down on a lasheard for later review
For technicl words, be sure to learn their pronunciation crefully—katakana
versions are often quite different.

Sub-technical words

Sub-technial words are also low frequency in general English, but oocur
frequenty in certain domains. However, unlike technical words, sub-technical
words do not belong spedfically to one domain; that is, they are used more
widely Research in Applied Linguistics has uncovered a small group of words
that over around 108 of English across a broad range of academic fields
[Coxchead, 2000; Brown, 2014). This group of words is now known as the New
Academic Word List [NAWL) and for many Japanese sdentists these words will
b very useful. Mastering the NAWL will help you explain your work, understand
the work of others, and give your writing more academic appeal—it may even
help you convinee editors to publish vour papers.

The unigue stability, reactvity and
biclogical properties  of  fluorinated
compounds contribute to thelr widespread
wse  in many chemical disciplines.
Compound containing a  triflucromethyl
group  have been studied ewtensively.
Compound contal ning partially fluonnated
alkyl groups, such as a difluoromethyl
group, should be similarly valuable for
medcinal chemistry because such groups
could act as lipophilic hydrogen bond
donors and as bio-sosteres of aloohaols and
thiols.

Figure 7. Text highlighting the New
Academic Word |ist (MAWL; in blwe).

Total wornds: &3; NAOWL words: 10 [15%).
Reprinted with permission from P. Fler, and
). Hartwig.

Figure & The New Academic Word List [WAWL}
Fresely available at

hittpe

ey
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Constructing a corpus to bridge
language gaps
Daniel Parsons

International University of Japan

Introduction

Lexical bundles play an important role in managing the discourse and attitudes of writers in
academic texts, but a major gap exists in practitioners’ knowledge about which specific lexical
bundles can best help students to write a master’s thesis. Lexical bundles come in three
flavours: referential, stance, and meta-discursive (Biber, Conrad, & Cortes, 2004), though
Simpson-Vlach and Ellis (2010) modified the taxonomic details somewhat.
Examples of lexical bundles in academic writing

REFERENTIAL:

STANCE:

META-DISCURSIVE:

in the middle of, in the case of, one of the most, referred to as
it is necessary to, the fact that the, it is clear that, are likely to
on the other hand, in this paper we, as a result of, shown in table

Students of international development, international relations, politics, public management and
policy, and business at International University of Japan study in English. They read textbooks
in English and they must write a thesis or research report in English. However, the discursive
features of textbooks are quite different to research writing. The goals of the two genres are
distinct enough that the language input from textbooks might not always be helpful in writing
up research.

To understand the differences between the two genres and support language instruction for
thesis writing, two corpora are being constructed. The first represents the written input that
students receive in their first year courses: textbooks. The second represents the kind of writing
students need to write a thesis or research report: research papers. The focus of comparative
analysis is lexical bundles because of the wide range of discursive features they control.

Data and Methodology

1. Collect texts to represent student reading
—  Select textbooks from required reading in core courses.

—  Core courses are from five programs: International Development Program,
International Relations Program, Public Management and Policy Program, MBA
Program and Japan Global Development Program.

—  Scan textbooks and convert to plain text and XML format using Adobe Acrobat
optical recognition tools.

—  Remove unwanted text (headers, page numbers, etc.).
—  Tag for parts of speech (using CLAWS Tagger).

2. Collect texts to represent target writing
—  Use AntCorGen (Anthony, 2019) to select papers from the representative fields.
—  Representative fields are determined by reference to core courses (Figure 1).
—  Tag for parts of speech (using CLAWS Tagger).

As of August 2019, six required textbooks representing the core courses in the International

Development Program have been collected.

ST s

Core Courses in the International Development Program

Microeconomics |- Price Theory

Macroeconomics I: Income Theory

Mathematics for Economics and Management

Statistical Methods

Microeconomics |I: Strategic Behavior and Information
Analysis

Macroeconomics Il: Business Cycle and Growth Theory

Econometrics

Figure 1: Selecting papers from PLOS One Development Policy and Globalization

Journals that represent the core courses studied in

Development Economics

the International Development Program at TUL
Table 1: Core courses in the IDP. Required textbooks were
selected from these courses,

Textbooks Corpus Word Count Research Papers Corpus Word Count

1,352,037 Tokens 1,905,037 Tokens

Table 2: Token counts for each corpus.

3. Select lexical bundles for analysis
—  Consult Academic Formulas List (Simpson-Vlach and Ellis, 2010).
—  Consult Longman Grammar of Spoken and Written English (Biber et al., 2011).
—  Selection of STANCE lexical bundles resulted in a list of 149 lexical bundles.
4. Search for and rank the lexical bundles in the two corpora
- Due to the small size of the corpora, set a cut-off frequency of 10 per million.
—  This resulted in 64 STANCE lexical bundles that are prominent in either or both the
textbooks and research papers.
- Rank the lexical bundles according to the ratio of the relative frequencies between
research papers and textbooks.
—  This resulted in a list of bundles in terms of their prominence in one corpus relative
to the other.

5. Analyze the concordance lines for each lexical bundle to understand its function better.

N

Results and Discussion

Ratio of Initial Comments
Stance Levical Bundies  relative Comments . ) . R
frequency At the top of the list have shown that is more prominent
have shown that #Nfa  Occur in research . o] . . . - . .
b explained by WA pap,;:::uew in re;ed;th papers, but is below the cut-off point in
been shown to #Nfa  Delow textbooks.
can be considered wya  POINR in textbooks. ) L .
be sean as A e bottom of the list it can be shown that is more
At the bott f the list it be sh that
B S il prominent in textbooks and is below the cut-off in
important role in FN/A
the nation of /A rescarch papers.
it is cdear that WNfA . . . .
& should be notad A This finding demonstrates that through this method, it
i
It has been shown /A is possible to accurately select lexical bundles for focus
It can be seen /A . I
——— A in a thesis writing course.
itis nat possible )
It has been shown that BN/A
t leastin /A Examples from concordance lines analyses
it is not possible to #hfa be h
he tendency to NA en shown to
is consistent with 501 Occur more than . . i
sopearstobe 340 wiceas "g‘mquennr Tends to be used in the Introductions of research papers
the importance of s e with citations. It establishes facts by reference to
more likely to be 233 : . . .
less likely to 210 revious research and allows the writer to zone in on
ety p h and all thy t
E ic! 's research:
o chlficuk o i facts which are important to the author’s research
are likely to 191 Occur slightly more . . N
tis possible that 168 frequentlyin ‘nighttime lights have also been shown to be a good
::‘ "“’:"’\f"“ 1—2: L predictor of local wealth as measured by the DHS
s woi . -
e fact that 148 wealth index”.
:';'f:;:::;"' :_‘;f, can be considered
ends to be used in Results and Discussions sections o
M"rn::uﬂ! e Tends to b d in Results and D t f
be regarded as 112 research papers to attribute a quality to the results, thus
h to attribut lity to the Its, th
::.::;ITM e evaluating those results: “the results obtained can be
10 same extent 127 considered robust”; *From the results of our study, we
::'::::‘: o hypothesize that the organization of centres can be
It Is important to 100 considered a valuable economic resource for
i posbityot 098 DeeursigMymees  etropolitan areas.”
be the case naz frequently in P 3
asumed to be D3 textbooks than important role in
the assumption that (| LB bt . ) .
there may be 089 Tends to be used in Introductions to help establish the
L L - relationship between the research context and the
the problem of 070 research topic: “Many studies have shown that
the idea of 065 : ) . ) - s
deina i cntrcrprc.ncurshlp pl‘d)fb an impoy farma..k in bhmulﬂllr!g
it may be 080 economic growth” — in this case, the wider context of
the hyproth ks that 5% the paper reveals that “stimulating economic growth”™
we ean see 052 o
the assumption of 044 Oceur more than refers to the context of poverty, and entrepreneurship is
ice as 1 A
o 043 temwoumn’ the topic of the whole paper.
:T"'""""E Eg e it is clear that
s easy to
Is determined by 026 Used frequently in Results and Discussion sections to
‘we have seen mNfA  Occur in textbooks P s R . et
Fad Tt #ja butare below the give or cxpandl on the |nlcrp|:.tat|9n of the results: *So,
out that the /A :‘;"’:‘::‘D:‘ what is the main message from this study? it is clear
the sense that L E i ative fac
e = that prolunged flooding is a key negdtlve f‘tn.lor‘
affecting the long-term recovery of the region.”
Discussion

It is clear from the concordance examples that the lexical bundles have an important role to play
in writing the thesis. These lexical bundles can be considered valuable for fulfilling certain
writing goals, such as establishing credibility, creating a research space, and evaluating results.
The descriptions derived from the concordance lines offer a pedagogy for the thesis writing
course. One major limitation of this study is that the lexical bundles chosen come from other
corpora; in other words, this study is not yet fully corpus driven. This will be remedied as the
corpora and lexical bundles analyses in this study grow, but these initial insights are very
promising.
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International Business Communication Tasks with Widgetso

Gregory (Greg) Rouault
Hiroshima Shudo University
Department of Commercial Sciences
grouault@shudo-u.ac.jp
*The aim of
Spencer- : s foreign language
Oatey’s Five English for Specific Purposes teaching is to
Domains of Language for Specific Purposes (LSP) (Woodrow, 2018) develop the
Interaction: (a) experienced & pre-experience workers (univ Ss) ability to use the
Silostiona (b) English for Vocational or Professional Purposes taraet lanauage
doroires 4 (c) English for General or Specific Business Purposes 9 guage.
content Business discourse (Bargiela-Chiappini, et al. 2013)
- participation “understanding how people communicate strategically
- stylistic in an organizational context”
- non-verbal

..how participants work together to find a solution
despite different cultural backgrounds
(BELF - Spencer-Oatey, 2000)

Task-based Language Teaching

- the teacher does not attempt to control language
- achievement is judged on successful communication
- at some stage, during a cycle of activities, learners and

- a focus on form comes after focus on meaning

Task features:

- holistic language use
- meaningful outcome
- ind./group processes
- input material needed
- different phases

- Ts know the
language learning
purpose or target

- conditions can be
exploited for outcome
- pedagogic purposes

vary w/ learning stages
(Samuda & Bygate, 2008)

- relevant
- learner-centered
- functional (Long, 2015)

In meaning-based approaches.

teachers will focus on language

(Willis & Willis, 2007)

“A central tenet of LSP has always been that to be effective, the learning students do must be contextualized. LSP teachers have long used task-based approaches, simulations and role-plays to contextualize learning &
provide some measure of authenticity, but it has not always been easy to provide a meaningful and pedagogically defensible integration with real-world professional or academic contexts.” (Gollin-Kies, Hall, & Moore, 2015)

- \

s & | ol
=]
P Pre-task During task
- *priming, preparation, planning Information gap
. Overview - “Executive input” Problem solving
Modelling or background schema activation Discussion
Video input or Informative worksheets Negotiation
Brainstgrming Decision making
Description Presentation & Multimedia creation

Mind maps and charts for prediction

Gathering information - research
Jigsaw & Note taking/Dictation

taki Report writing
Classifying Job application - cover letter & resume
Ordering/sorting/ranking Interview

Outcomes from student comments:
+ practical, useful, interesting

- sometimes unclear what to do/expect
* expensive!

Future implementation:

How to balance a focus on aspects of the target languages (needed for support)
in ways that enhance learning, without losing the overall holistic quality of
engagement in normal language use with a focus on making meaning.
*Capitalize on performance interviews for teams and/or project managers.

Post-task

Self-evaluation
Peer feedback
Formative assessment
Linked tasks (building across textbook Stages 1-8)

*Instructors need to build in a focus on form:
- to make sense of the language experienced
- to highlight language to be encountered in the future
- to provide ongoing motivation
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CLT Approach: Beliefs, Perceptions, and Attitudes
2019 CUE & BizCom SIG ESP Symposium

Alexander Sheffrin & Eugene Vakhnenko
Osaka Seikei University

ABSTRACT & BACKGROUND

« Communicative Language
Teaching (CLT) was only formally

included info Japanese juniorand . Fifty-one students at the English Education Center were given fifty

senior high schools in 1989 (MEXT, . : . ‘ :
1989). and Japan ranks among the :::vv:xjsqgcla;hons about their beliefs, practices, and atfitudes

lowest in average TOEFL scores in
Asia (Hosoki, 2011)

L]

All guestions were translated into Japanese and placed onto a
+ Tourism and Marketing students Likert scale from | (strongly disagree) to 7 (strongly agree).
enrolled at a Japanese university's
inaugural English Education Center Students also answered three background questions about their
were given a free learning space preferred English dialectal variety, gender, and start of English
where they could enroll in weekly learning age
90-minute non-credit English
classes in small groups

All student responses were confidential and grouped info the
three response categories of Disagree (1-3), Neutral (4), and

- Tutors of the English Education ;
J Agree (5-7) to more easily compare results

Center sought to study and

examine beliefs, perceptions, and
attitudes towards CLT among DATA
Tourism and Marketing students

Beliefs about Language Learning

+ Results revealed a considerable
match between learner beliefs,
perceptions and attitudes of their
English language learning and

Classroom acfivifies. Perceptions of Classroom

1= Practices at University
« Two-thirds of students indicated a

preference for learning American
English

« Two-fifths of students began English

study in Junior High school Afttitudes Toward Perceived

Classroom Practices

J

CONCLUSIONS

« Many students began English study in Junior High school, and were likely familiar with Communicative Language
Teaching (CLT) methods

« A large maqjority of students revealed that their beliefs, perceptions, and attitudes matched their needs for CLT.
This was also shown to be true in a previous study among six universities in the Kansai area (Yoshida, K., Aliponga,
J., Koshiyama, Y., Gamble, C., Wilkins, M., & Ando, §, 2012).

« Although students had mixed beliefs fowards grammar study with over two-thirds of students agreeing with the
statement “| believe the more grammar rules one memorizes, the better he/she is at using English,” student
perceptions and attitudes showed that they were overwhelmingly supportive of CLT af the English Education
Center



Virtual Banking English: Feasibility Study /1
Alan Simpson S

Miyozaki international Coliege

Background Research Questions
1) What did students think about the avatar vl kgl ol ol i
virtual learning environment (VLE)? T M 4 et ey  Sovidone
2) What did students think about the task based " R Pass i the phrew ool Mo, idyous

learning (TBL) interaction and functionality? e o e, e v sam i . 50
5. Thank you ieac ke Lo st .

3) What did students think about the learning?

The Games Used IN Engaging Virtual
Environments for Real-time language Education
project aims to demonstrate the potential of
digital game based learning in a 3D immersive
environment to improve teaching and learning
of foreign languages in the European Union.

Methods

Participants: five volunteer 2™ & 3 vyear Results

undergraduate liberal arts university students 1) When asked about the VLE, students said,
Tasks: a) open a bank account, b) withdraw “the virtual world will make people more
money, c) transfer money to another account motivated”. It was “good quality and motivating.”
Functionality: self-directed avatar with guidance HowWaver 3156, that 1t was “dificulito move™ the
Recordings: Screencast-o-matic machinima (video avatar, and they wanted more space. They also

ame animated recordings :
g &s) wanted “more avatars” and questioned, “not I-

phone?” They also wanted more functionality, to
“turn on (the) mic and role play ” and to be able
to “connect to the teacher online.” Furthermore,
“can you make a hotel context?” too.

2) Students thought that "tasks are good because
they are linked.” Although, “difficult at first.” They
asked, “can there be another task?” “can you

Categories of game elements (Werbach & Hunter, 2015)

= L : e ild i i ?” “
When motivation, self-confidence and positive build in points & quests?” and “needs clearer

self-image can be increased, second language
acquisition  improves  (Krashen,  1988).

instructions.”
3) Responses about the learning opportunities, a

Embarrassing face threatening acts (Goffman, = few students commented that it is “Good for
1967) can be avoided by using an avatar. oy : ; o

) et @y g Opsning & bank scootnt " vocab. learning” and “add Quizlet writing for
Students can learn incidentally and develop s i tice” should also be included. |

. .\ : ) racti in . In
both speaking & writing skills. (Cinganotto, 1. Fleone seecthe type of desost you it be moling = Speling practice™ shol’d also :be ‘Include
2019). - addition, “if the learners are low level, it would be
V= difficult.”
Giiee —
| R r— = | Oi ,
[ e T ot o o o e e | ,ﬁ" T Iscussion
o the aning seps: RARS WEAAREPIE - = 3 3 .

[ % R U e o ot o ’ 1 5w o The Virtual Learning Environment was

] £0 the GUINEVERE victunt W ) C ol il A & . .
‘| ;‘f;““f.“;_.fm:_::_mmfj“ff_*“hm) | | B =000 -0o00a e motivational, and is worth developing for further

- Enstail the viewer on all ~ . .
‘ T ;s e [ —== (Computer or Mobile Assisted Language

To anter ety THE FIRESTORM viEwen v R o . . .
| 4253 3 30 virmr. T ewer b 10 b dommtoncad s | o - L Learning) applications, with cohesive and
R Always 50 3 clean instas a4 rcLrastotmytewar, e 5 ’

‘ 520 i, ot e e | - collaborative tasks.

2 = :
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Abstract

English continues as the predominant language of research and scholarship (Swales & Feak, 2011).
Paramount for university teachers of science and engineering EFL students is to understand how to help
students who hope to publish in research journals in the future. In this context, corpus linguistics provides a
quantitative basis for better understanding language usage in particular fields when analyzing ‘real life
language’ examples (Hyland, 2012; McEnery & Wilson, 2011).

This poster presents an analysis between two corpora. One corpus is a collection of undergraduate EFL
student essays from advanced level learners built over a four-year period (TOEIC 800 or above). The other
corpus comprises 496 intreduction sections from published relevant research papers. The tool used to
create the introduction section corpus was AntCorGen [Anthony, 2015b), and the tool used to analyze all
the corpora was AntConc (Anthony, 2019a).

The purpose of the study was to identify language gaps that exist between the students’ essays and
published work. Findings from the study will inform the development of specialized teaching materials,
tailored for students who plan to publish in relevant research journals in their future

Methods

Participants

Participants in the research comprised 152 second-year science and engineering students taking the same
compulsory academic English course. The English skills of the students were considered in the advanced
level range. TOEIC scores ranged from 800-990, and approximately two-thirds of the students had scores of
900 or greater.

Explicit academic writing instruction
During the first semester, students received five 30-minute lessons focusing on specific basic conventions
for formal academic writing style in science and engineering (Anthony, 2013).

Type of essay

In the second semester, all participants wrote an essay following a “Situation-Problem-Response-
Evaluation” structure. This structure was chosen as it could be considered a typical structure of research
paper introduction sections (Anthony, 2013). There was no word limit for their essay; however, students
were informed that their essay should devote one paragraph for each part of the four-part structure,

Student corpus

A corpus of students’ essays was built over a four-year period — A total of 152 essays comprising 39,516
words. Initially, the essays were submitted as Microsoft Word files (docx). Titles, names, and references
were stripped, and the docx files were converted to text files (txt) using the AntFileConverter freeware toal
{Anthony, 2017) as shown in Figure 1.
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Figure 1: AntFileConverter (Anthony, 2017)

Published introduction section [PIS) corpus

In the initial search, 504 published introduction sections (PIS) were found from PLOS ONE research data
base. These findings were a result of creating 12 corpora taken from 12 PLOS ONE root categories. An
attempt was made to choose categories that were similar to the participants’ fields of study. After the initial
search, some overlaps were found in the corpora since some of the searches among the categories pulled
same papers. In the end, the corpus consisted of 496 introduction sections comprising 403,637 words. The
tool used to create the introduction section corpus was AntCorGen (Anthony, 2019b) as shown in Figure 2.
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Figure 2: AntCorGen (Anthony, 2019h)
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Methods (Cont.)

Corpora analysis

Students learned several specific conventions for formal academic writing style in the first semester,
However, for the purposes of this poster presentation, only three were of central focus. These were to
avoid using contractions and the personal pronoun ‘you,” and to not start sentences with the coordinating
conjunctions, “And,” ‘But,’ or "So.” Both corpora (student corpus and PIS corpus) were analyzed focusing on
these three conventions. The freeware concordance tool, AntConc (Anthony, 2019a), was used in these
analyses [see Figure 3).
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Figure 3: AntConc (Antheny, 2019a)

Results and Discussion
Table 1 shows the results of analyzing the three target formal academic writing conventions. Since there

was a significant difference in the size between the two corpora, the frequency of occurrences was
converted into percentages of the total word count for each corpus.

Table 1: Corpora analysis result

e e e A ;T:.::nc;m{;? Ool:.nsrf:n':: p”
Use of contractions 0002024 0000045
Use of the personal pronoun ‘you’ 0005567 .0000148
Starting sentences with 'And" 0002783 000047
Starting sentences with 'But’ .0002277 0000842
Starting sentences with ‘So’ .0001265 .0000148

As can be seen, the percentage of frequency was higher across the board for the student corpus. The
largest differences were related to contractions and the use of ‘you.’ Frequency was 41.3 and 37.6 times
more than that of the PIS corpus respectively. However, though the difference may seem significant, the
actual numbers of occurrences were eight contractions and the use of “you’ 22 times among the near 40-
thousand-word student corpus.

Smaller differences were found among the uses of the three coordinating conjunctions. Frequency of
use in the student corpus was 2.7, 5.9, and 8.5 times more than that of the PIS corpus for ‘But,’ ‘And," and
‘S0’ respectively. Although the use of the three coerdinating conjunctions to start sentences could be
considered infrequent in the PIS corpus, it is clear that there was more leniency is the use of ‘But’ (34
occurrences) and ‘And’ (19 occurrences).

The foregoing results highlight the need for EFL students to pay closer attention to details when writing
in formal academic style if they hope to write at a level comparable to published research. In addition, it
would be imperative for teachers to create materials that can reinforce the importance of avoiding the use
of contractions, addressing the reader as "you,’ and starting sentences with the three coerdinating
conjunctions. One idea would be a variety of activities that provide ample examples with which students
can practice. Another idea would be to share the findings of this research to exemplify and explicate the
writing conventions of published research.

One limitation of this research is that there could be differences in language use depending on the field
of study. This research incorporated 12 PLOS ONE root categories. Deeper analysis on field variation may
reveal field specific tendencies in writing.

Ongoing and future research

This poster presentation is part of an ongoing multi-faceted research project. This year will produce
approximately 40 more essays to the growing student corpus. As mentioned earlier, several specific
conventions for formal academic writing style were taught to the participantsin the overall research project.
Future research will look at other conventions which may include but not be limited to the use of high
frequency verbs, phrasal verbs, nominalizations, and titles. In addition, the effectiveness of the teaching
materials used in the first semester of the English course will be measured since there was a baseline essay
that the students wrote at the beginning of the course,

References

Anthony, L. (2013). Writing Up Research in Science and Engineering: Foundations. Tokyo, Japan:
Unpublished manuscript.

Anthony, L. (2017). AntFileConverter (Version 1.2.1) [Computer Software]. Tokyo, lapan: Waseda University.
Available from https://www.laurenceanthony.net/software

Anthony, L. (2019a). AntConc (Version 3.5.8) [Computer Software]. Tokyo, Japan: Waseda University.
Available from http://www.laurenceanthony.net/software

Anthony, L. (2019b). AntCorGen (Version 1.1.2) [Computer Software]. Tokyo, Japan: Waseda University.
Available from http://www.laurenceanthony.net/software

Hyland, K. (2012). Corpora and academic discourse. In K. Hyland, C. M. Huat, & M. Hanford (Eds.) Corpus
applications in applied linguistics (pp. 30-46). London: Continuum.

McEnery, T., & Wilson, A. (2011). Corpus linguistics {2nd ed.). Edinburgh: Edinburgh University Press.

Swales, J. M. & Feak, C. B. (2011). Navigating ocodemia: Writing supporting genres. Ann Arbor, Ml:
University of Michigan Press.
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ABSTRACT

This poster presents the use of
discursive maps o help
learners visualize and
understand the intertextual
chain of communicative events
for contract negotiation
practices for an English for
Lepal [/ Business Purposes
(ELP/EBF) writing course.
Discursive maps can clearly
demonstrate the number of
different kinds of texts,
including emails, covering
letters and different versions of
the contract under negotiation,
so that learners can understand
the discursive practices of
intemctions between lawyers
and business professionals
when negotiating a contract.

RESEARCH QUESTION

How can ESP instructors effectively teach the ranpe of interextual
discourse competencies needed for contract negotiation?

DATA SET & DISCOURSE PARTICIPANTS

Distnbutor A greement for the marketing and distnbution of goods
manufactured in Japan throughout Turkey and the Morthern Cyprus
Turkish Republic. Negotiation discourse is recorded in emails, email
attachments and consecutive, negotiated versions of the contract.

There were four discourse participants — (i) a lawver was in email
communicaion with her (i) Distributor client about negotiation
activities and cutcomes with (1ii) the counterpart lawwver, who
represented (iv) the Principal owner of the poods for distribution.

The data set included six emails {two with letter attachnwent s),
exchanged between the participants and eight versions of the
Distibutor A preement, that recorded the intertextual chain of
nepotiation discourse in Track Changes and marpinal comments.

DETAILED EXPLANATION

Using authentic discourse materials, a discursive mag
can be used o educate students about the importance
of fntertex fual ity and the communication practices and
strategies used to nepotiate contractual amendments at
specific sites of engapement during the nepotiation
process, fnfertectual analvsis provides explanation of
how the different texts function in response to and in
anticipation of subsequent texts, more specifically the
emails and email attachments that contribute to the
written amendments made to the contmct. Within a
particular text, penre and pragmatics analvsis can then
be used to demonstrate the tvpe of language thatis
used tonepgotiate proposed chanpes to the contract,
including the use of Track Changes. Based on this
knowledpe, discursive maps can provide learners with
practical opportunities to role-play contract
negotiation and experience professional ways of
thinking and using language in preparation for the
challenges they will face in commercial law and
business practice.

DISCURSIVE MAP

Cover Letter

Email from lawyer represeting

Distributor

Version & of the Contract

Lawyer representing the
Principal owner of goods uses
Track Changes to re-negotiate

proposed amendments and
asks questions for distributor
lawyer to clarify.

Lawyer re preseting Distributor
responds to questions from
counterpart lawyer using
Track Changes in Version 6 of
the contract .

RESULTS

The discursive map above represents a critical stage in the discursive process, when an email was sent by the lawver to her client (the potential Distributor) the day
following a meeting between lawver and client to discuss the progress of negotiation. This email embodies three different formats used by the client’s Lawver to
provide legal advice, including brief conuments that refer to a series of proposed amendments made to the attached Version 3 of the contract. These amendments in
Wersion 5 are substantiated by more detailed advice inthe attached letter from lawver to client. This involved the use of textual headings in the letter o more
effectively refer legal advice to specific clauses of a contract being amended or discussed by the counterpart lawvers in Version 5.

Wersions 5 & 6 record the use of Microsoft editing tools in Track Changes 1o negotiate proposed amendments to the text of the contract and insert marginal conuments
o that effzct. This discourse tvpe is consistently used throughout the nepptiation process as the dominant communicative function, where it is supported by other
ancillary discourse tvpes like advising, and informing, and by numerous discourse strategies (such as indirectness and hedging).

In terms of infertextuality, it is important for students to understand how each communicative interaction between the paties ties back into antecedent discourse (both
written and spoken) at the same time that it anticipates subsequent discowse during the negotiation process. Referential intertextuality can be observed, for example,
when the email refers to a previous meeting between lawver and client and functional intertextuality occurs when amendments written to Version 5 can be traced back
o the lepal advice written to the attached letter and to subsequent amendments and comments written o Version & during the negotiation process.

CONCLUDING REMARKS

Acnticism of ESP matenals is that it no lonper suffices for professional discourse analvsis to be undertaken in isolation from the social nature of its institutional

context, including little heuristic emphasis on understanding work processes as a whole, The discursive map in this study pives law'business students the opportunity to
visualize and navigate through the intertextual process of contract negotiation. Using the communication event maps as a baseling tosee a practical writing project, we
can also zoom in further to examing the discursive features of individoal events using discourse and genre analvsis or, alternatively, zoom out of a given event diagram
o view the larger process model of which it forms a part.




Words, Words, Words

Language Needs and Genres for Artists in Japan and
Beyond

Moriko Watanabe, Atsuko Misaki & Judy Noguchi
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“Words words words,
I'm so sick of words..*
{My Fair Lady, 1965)

Poster Summary

Unlike extensive work in science, ESP research in the arts is limited. Combining linguistic analysis and
semi-structured interviews with about 30 lapanese artists in lapan and abroad, this poster presentation
reveals an increasing importance of 'words' across the fields of visual and performing arts requiring
artists to use a variety of genres in lapanese, English and other languages. Our findings show the

Research Methods existence of loosely bound genres in the field and their importance for artists.

Ethnographic research

Semi-structured interviews with 31 Japanese artists
and 6 others & participatory ohservations of art
exhibitions and short-term courses for musicians and
choreographers

Linguistic analysis

Observation and analysis of self-promotional genres
used by visual and performing artists, one of which is
artist website portfolio

»

Findings Globalisation, digitalisation, post-industrialisation of Japan & the evolution of the fields of visual and performing arts
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* Arange of new genres for artists are being developed across disciplinary, national and linguistic boundaries, which Japanese

visual and performing artists encounter at home and abroad.

* Among them, self-promotional genres are being introduced to post-industrial and globalising Japan by granting agencies and

artists.

* Some artists have learned to use language and genre effectively as they cross national and linguistic boundaries while others

show limited use of genre and language due to the lack of training.

* Artists often learn to speak English and other languages for their professional activities, but many have difficulties with writing

and needs a translator.

Conclusions

* Globalisation, digitalisation and de-industrialisation of lapan as well as the evolution of the fields of visual and performing arts
have created new opportunities for Japanese artists and new genres in Japanese.

* lapanese artists are facing an increasing significance of ‘words' as they seek to move their careers into national and international

stages.

* The new genres incdude self-promotional genres which are used by Japanese visual and performing artists in varying degrees.
* Self-promotional genres, though loosely bound, do exist, showing some rhetorical and multimodal patterns.
* Some lapanese artists are learning to use new genres via English and are then applying them to Japanese while others show limited

use of language and genre, esp. written English.



